United States Senate

Committee on Indian Affairs

Washington, D.C. 20510-6450

April 9, 2014

To:


The Honorable Jon Tester, Chairman;

The Honorable John Barrasso, Vice-Chairman;

Honorable Members of the Committee

Testimony on "Indian Education Series: Indian Students in Public Schools - Cultivating the Next Generation."

Good day. First I'd like to note that 93% of Indian Students are educated in K-12 public schools, with only the remaining 7% being educated in Bureau of Indian Education (BIE) schools. Indeed, just as regards Indian Students attending schools that receive Impact Aid, there is about a 3:1 preponderance toward regular K-12 schools (additional Indian students also attend K-12 public schools that do not receive Impact Aid funding, whereas the BIE figure is inclusive to those schools on their 'count day'). Please see Appendix A, pages 1 and 2 for relevant figures. The point here is that in regards to providing Indian Education, the preponderance of that activity is performed by Impact Aid schools, not BIE schools.
We can provide examples of some notable Impact Aid districts' educational programs, programs that serve to "Cultivate the Next Generation" as follows. These have all been presented at the Annual Conference of the National Indian Impacted Schools Association (NIISA) to the NIISA general membership.
In Browning, Montana, a presentation of their alternative education program, “Engaging Our Youth” provided an increase in graduation rates from 54% to 71%. in the 2010 academic year.  The Browning “Project Choices” provides an individualized education and social plan is generated, inclusive of physical needs, for each student within the program. This individualized plan is formulated by alternative education personnel. The “Choices” program in the school networks with other programs in the community, and has the overall intent of helping these students. As of the presentation, the program services 35 students. One should note that the graduation rate of 71%, even though not exceptional, is nonetheless a 17% increase - and that is achieved among students whose physical needs of existing are not met outside of the program setting.
In Ethete, Wyoming, Fremont County School District #14 achieved a tremendous success in reading scoring, going from 0% reading proficiency over quite a few years to 60% reading proficiency in grades K-6. This was due to instituting a research-based, culturally relevant professional development program developed by Mr. Craig Dougherty at the Wyoming Indian Center in Sheridan Wyoming - and initially developed for Native Hawaiian students. The focus of the Center is on improving teaching; by improving teaching the education of the students improves. The Center's focus is to improve learning by working on students' strengths. There are no excuses - teachers cannot change students' family situation or backgrounds - and thus the teachers are the educational resources for the kids. Excuses and whining are not permitted - the teacher is responsible for educating the students. The program does require that teachers receive additional training after graduation. Graduate study in math or language arts is required for the program, as universities provide a general education background, but specialists are what are needed. Teacher quality has six times the effect on student learning than all other factors combined, including ethnicity and socioeconomics. We have to provide a world-class education to America's First Children. 

In Sacaton, Arizona, Sacaton Unified School District (AZ), their instructional program is headed up by Superintendent Jim Christiansen with a team of Janet Chouteau, instructional coach, and Amanda Billings, master teacher. The Sacaton program uses teacher coaches to train staff, with the intent to unify and improve instruction. This method has resulted in substantial gains in reading capabilities; mathematics had good growth, although not quite as substantial. The Sacaton program has four essential elements used to turn schools around: (1) leadership, (2) professional growth, (3) curriculum improvement, and (4) assessment of results with resulting modifications to the plan. Reading and mathematics daily instructional time was increased from 50 to 80 minutes. Parental involvement in education remains an issue. The integration of cultural aspects and the Pima language into Sacaton's educational program is not yet completed. Class materials are also available for advanced and superior students, as they can access instructional software in advanced level classrooms. 
In South Dakota, quite a few districts are instituting exemplary programs delivered to students while doing so in the geographical area of the highest poverty in the United States. Wagner, SD schools implemented the JAG (Jobs for America’s Graduates) program at that District to address student needs with severe life and academic needs. Typically, membership in the JAG increases graduation rates to over 90%

The Timber Lake District, also from South Dakota, has implemented an ‘Intensive Care Unit’. Superintendent Jarrod Larson notes that the program focuses on achievement, accountability, and parent involvement, along with positive professional development. To enter in the ICU, students have missing work, have below a 2.0 average but no D’s or F’s. The ICU program identifies these at-risk students and low-achieving students. One of the components of the program is to have a Trusted Adult available to address bullying issues. There are no 0 grades, but students cannot go back to the prior semester. As such, if a student is in the ICU for mathematics, that student must work on mathematics in the program – not other areas such as art, for example. While in ICU, there is no participation in assemblies, no sports participation, no dances – until the work is completed. There are also no random reward days in ICU. The results indicate reduced student apathy, increased performance, and increased parental communication. Timber Lake also has a signal science program developed by LuAnne Lindskov, South Dakota Teacher of the Year. The program utilizes a new philosophy of educational planning for success for the science students inclusive of individualized tutoring during and after school.  
In Wakpala, South Dakota, located on the Standing Rock Sioux reservation, they have implemented educational programs by trying to find out what works with Native students. It was noted that if the school is seen to be sincere about the task and also sincere in caring about the students, the students will perform well, it was also seen that healthy behavior had to be modeled by the staff, as the students do indeed watch. Wakpala has 100% Native Americans in its student body; They are also 47% Limited English Proficient, 30% special education, 100% free and reduced lunch, and have 47% mobility among its students and the surrounding districts. One challenge noted is that the area districts are trying to provide a standardized curriculum in relation to the mobility factor. However, results from the Wakpala program included a 5% improvement in attendance, a 19% increase in graduation rate, and an eight-fold decrease in high school discipline referrals. 

Washington State also has a series of programs that serve Native students to 'Cultivate the Next Generation'. Former Superintendent Steve Myers instituted a pre-school cooperative at Toppenish, Washington. Mr. Myers program is centered around the fact that very young children (ages 3-5) have much more brain activity than is measured in later years. Myers has noted that we as a society invest great amounts of funding and effort to educate in later years, but very little in preschool, despite the fact that preschool is where the maximum amount of learning as measured by brain activity is actually occurring. Myers program provided data that the emphasis on early education pays off at the upper end of the education spectrum. 86% of his program children graduate, and between 83 and 96% of the children go on to a post-secondary education. The program uses multiple data assessments to ensure each child masters learning skills.
Toppenish also currently has an exemplary high school program centered around science, technology, engineering and mathematics. The goal of the this program, provided by Superintendent John Cerna, is both college and career readiness. They generate a 93% graduation rate. All students take Introduction to Engineering Design as an introductory class. Second in the high school series is civil engineering and architecture, followed by aerospace engineering. Toppenish High School also provides instruction in robotics and digital electronics. The English department also promotes technical writing. Toppenish Middle and High School entered the World Technology Competition, placing 36th overall in the world. Demographically, the District is 90% free and reduced lunch, 83% Hispanic, and 13% Native American. Additionally, all Toppenish freshmen take Principles of Biomedical Science, as the usual Earth Science and Physical Science classes weren't preparing students for the Washington State tests. As a consequence, enrollment in upper level mathematics and science classes increased markedly, and the more basic/introductory classes declined in enrollment. 

Lapwai, Idaho instituted a program developed by Mr. Harold Ott called Key Elements of High Performing Schools. The Lapwai District was the recipient of a three year grant from the Albertson Foundation, providing funding to address student performance. Ott noted that we work too much on teaching, and not enough on learning. Ott also noted that it is the moral responsibility of each teacher to educate each child entrusted to them. The issue is to be teaching each student as they are special, all of them, one at a time. As a result, every student discovers their own chance to succeed. Ott also contends that students don't fail - systems do. The task of leaders is thus to change systems so the students can all succeed. The Wapato, WA District, where Ott also worked, had a 14% graduation rate. A group of sixty separate people wrote a school improvement grant, as a moral commitment to change the Wapato school system. Four years later, the Wapato District had an 86% graduation rate. Ott included the premise that cultural diversity is a gift - we, as a nation, don't completely do the 'melting pot' consistently. Wapato's program, as replicated in Lapwai, had a multicultural fair, celebrating diversity, not uniformity. This honors the things important to the District's various students and their respective cultures. It also provided a sharp reduction in discipline referrals, fights and gang activity. Ott noted his motto - 'No shame, no blame, - and no excuses.'

These examples are all provided by Impact Aid recipient schools, and yes, they are selected with a viewpoint toward this Committee's membership. They are by no means the only such examples available from Impact Aid recipient schools primarily engaged in teaching Native American students. It should also be pointed out that these schools are all what is referred to as "high LOT" districts - meaning that they receive a high percentage of their Impact Aid payment. Among other things, the high LOT designation is indicative of high need and was required by Congress in the 1994 iteration of Impact Aid. The point being made here is that other schools receive lesser payment percentages and as a possible consequence, have not evinced similar programs.  
Additionally, it should also be noted that these programs and results from these schools have been achieved even while the Impact Aid program itself has not received commensurate appropriations to provide and continue such programs, and the delivery of Impact Aid funding by the U.S. Department of Education to these and other Impact Aid schools has been haphazard, especially over the last few years of operation. 

The Impact Aid Law has several sections. Basic Support, or Section 8003 receives the major portion of appropriations and is the life blood of Native education. Currently this Section of Impact Aid is funded at 58% of authorization, for fiscal 2014 a figure of $1,151,233,000. The full federal obligation of Basic Support would be $1,984,000,000. Basic Support, however, receives a far greater proportion of the federal obligation than does another portion of the program, that being Payments for Property, or section 8002, which receives only 3.5% of authorization. For fiscal 2014, that appropriation is $66,813,000; the true figure for Payments for Property is actually $1,885,000,000, substantially close to the Basic Support figure. As such, if appropriations were to actually meet the federal obligation as authorized, the overall figure for these two portions of Impact Aid would be about $3.8 billion. This compares to the appropriated figure for these two parts (which aren't the entirety) of Impact Aid of about $1.2 billion. The last year that appropriations balanced authorization for Impact Aid was 1969. Since that time, the Impact Aid program, which provides the educational needs and programs of the great majority of Native American students, has not been adequately funded. Please see Appendix B. 
Further exacerbating this issue, the U.S. Department of Education, first, cannot process payments to Impact Aid recipient districts without a current year authorization (or continuing resolution) amount. Impact Aid, as the second oldest federal education program, retains that current year funding character of such programs from years long gone. All other federal education programs are forward funded for one year. As such, the other federal education program payments can be processed in the current fiscal year without undue delays. Impact Aid, until such time as a current year appropriation (or continuing resolution) is completed, cannot be paid out, leaving the Impact Aid districts without Impact Aid funding for an unknown time. Worse, as I might note for Wyoming's school districts (I cannot knowledgably speak for other states), there appears to be no consistency as regards reception of payments from the U.S. Department of Impact Aid. 

As an example, two Wyoming Districts (Fremont County School Districts #14 and #21) received 40% of their 2014 Impact Aid program funds in December 2013; they received an additional 40% of their fiscal 2014funds in March 2014. Another Wyoming District (Fremont County School District #38) did not receive any fiscal 2014 funding in December, and finally received its 2014 Impact Aid funds in mid- March of 2014. Yet another Wyoming District (Fremont County School District #6) is thought to have received its 2014 funds as of March 28, 2014. It should be noted that for the 2014 program year, it was Wyoming's turn to provide documentation to the U.S. Department of Education to verify the Impact Aid application figures. Fremont County School District #6 had provided suitable documentation no later than April 17, 2013 as may be verified by email commentary in the supplied Appendix, yet did not receive payment until March 28th, 2014 (probably). Please see Appendix C, pages 1 and 2. 
Another example of lack of performance is the processing of another area of Wyoming's payments. One of the three methods of calculating payments involves the use of what's called a 'generally comparable district.' This is the oldest method of calculating payment, and the Impact Aid law, both current and for reauthorization purposes, requires selection of the best method for payment purposes. The file properties of this payment basis for fiscal year 2013, of which I've kept a copy on my computer, and which the Wyoming Department of Education must certify to the U.S. Department of Education shows last saving of the file in August 2012. This means that all work was completed on the file in Wyoming and it was transmitted not later than August 2012 to the U.S. Department of Education. The payment of these fiscal year 2013 funds was not done until February 25, 2014. Please see Appendix D. Frankly, my file transmission email is so long ago that it no longer exists. You might look, for another example, at Appendix E, which is the transmission of fiscal year 2014 information, provided to the U.S. Department of Education on April 1 - 2013. It will be some time until we see these funds, but it has already been slightly over a year since the information was supplied. 
Anecdotally, districts have related that the U.S. Department of Education has related having staffing problems and/or data processing issues that prevent timely payment processing. These things do indeed happen, and we've all had them. However, when these excuses are used year after year (again, anecdotally), this certainly becomes an irritant at the school district level, but in the end, what this means is at least some of the students who should have received the benefit of these funds to provide their education will not receive the benefit of these funds. Please also see Appendices F and G. These are part of a presentation of the U.S. Department of Education to the National Association of Federally Impacted Schools Association on March 17, 2014 regarding payment processing timelines. I'd like to point out here that processing of some aforementioned 'Basic Support' 8003 funding dates back three years to 2011; likewise the 'Payments for Property' 8002 funding goes even further, back to 2010. To be fair, there are legal issues that may impede payment processing by the U.S. Department of Education. On the other hand, these legal issues are now dragging on for four years. 
Schools cannot provide a consistent program platform to "Cultivate the Next Generation" without having at least a relatively consistent fiscal basis. Some of the programs noted above, like that of Fremont County School District #14, are becoming static, as the Impact Aid funding necessary to provide and expand such programs has relatively dwindled. 

It isn't right to whine about problems without offering solutions, so, quite frankly, first and foremost providing a 4% Impact Aid appropriations increment for fiscal 2015 as compared to 2014 would begin to address the issues; this would require about $64 Million. 
Working toward forward funding of the program and thus alleviating a lot of the payment problems is more difficult, as that requires a 'double appropriation' for two fiscal years in one, currently requiring about $2.774 Billion. With our current national fiscal situation, this is not an easy issue to address.
However, to really 'Cultivate the Next Generation' for Native students, these should be  concrete goals to achieve. Finally, steps should be taken to fully fund the program in order to properly address the issue of federal responsibility for education of federal, and in our case here today, Native students. Frankly, although it will likely prove politically unpalatable for the foreseeable future, the source of funds to do these tasks should, by the way our government is supposed to work, be achieved during the long overdue rewriting of the federal tax code as a part of proper balancing of federal revenues and expenses. 
Thank you.

Dan Hudson

Wyoming State Impact Aid Chairman

Assistant Superintendent, Fremont County School District #14, Ethete, WY 1985-2010

School Board Member and Chairman, Fremont County School District #1, Lander, WY 
1992-2004
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e Not withstanding the number of students not yet verified on Table 9 (of the Impact Aid application —
base house renovation) there are appro. in average daily attendance
(ADA) in the program. (Fiscal Year 20123 estimate)

-3,088.18 civilian “a” (children whose parents live and work on federal property)
-107,369.75 military “a” (children whose parents reside on-base)
-268,670.98 military “b” (children whose parents reside off-base)
-224,859.19 low rent housing “b” (children whose parents reside in federal low-
rent housing) ,
-115,173.72 Indian lands “a” (children who reside on Indian Trust/Treaty Land
including Alaskan Natives residing on Alaskan Native Claims
Settlement Land
-221,379.32 civilian “b” children (children whose parents live on and work off of federal prop
erty OR whose parents work on, but live off of federal property)*

e Civilian “b” children can only be calculated into a school’s payment if there are at least 1,000 in the
district, or if they represent 10% or more of the school district’s Average Daily Attendance (ADA).

Federally Connected Children in ADA by Student Category

FY 2013
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As stated in Title 25 CFR Part 32.3, BIE’s mission is to provide quality education opportunities from early childhood through life in accordance

with the Tribe’s needs for cultural and economic well-being, in keeping with the wide diversity of Indian tribes and Alaska Native villages as distinct
cultural and governmental entities. The Bureau is to manifest consideration of the whole person by taking into account the spiritual, mental, physicai,w\
and cultural aspects of the person within family and Tribal or Alaska Native village contexts. ) i

In School Year 2011-2012, the munded elementary and secondary schools, located in 23 states, served approxi
students, which is based on a three year average student count known as the Average Daily Membership or ADM.

» Scholarships and Grants
« BIE Presidential Active Lifestyle Award (PALA)

* Let's Move! in Indian Country
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» Impact Aid is the second oldest elementary-secondary federal education program administered by the De-
partment of Education currently in law, and was first passed in 1950 under President Harry Truman.

o The program was formed to help make up the lost local tax base to school districts
imposed upon by federal property. In other words, people living on federal property do
not pay local property tax. People who work on federal property in turn, work for
companies that do not pay local property tax. Also, people who work for the military
have the ability to shop for food and other items at a PX that does not charge sales tax.
Therefore, school districts lose not only property tax revenue, but also sales tax and
licensing fees. The program was also designed to provide payments in lieu of taxes to

~ school districts that have had large parcels of land taken off the tax roles after 1938 as a
result of a federal action.

eThere are basically four areas of federal impaction: Indian trust or treaty lands, low rent housing projects, and
military bases, and other federal ownership of land such as national parks, federal prisons, VA hospitals, and
other federally owned parcels of land.

® The Impact Aid Statute was originally referred to as PL. 81-874. In 1965 it was used by Congress as the
vehicle to build the Elementary and Secondary Education Act. In 1994 Impact Aid was folded into ESEA as
Title VIII (PL. 81-874 was repealed). The current law was scheduled to be reauthorized in FY 2007. Cur-
rently, the law has been extended through FY 2013 and it appears very likely that the extension will continue
through FY 2014.

m:ééﬁc“ﬁon ’.x:. tha

the fall, the money is immediately wired to school dlstnct s bank accounts. Other programs’ dollars are desig-
nated for the following school year, placing them in less of a financial bind in the case of a continuing resolution
(CR).

> Section 8002 has a 96.5¢ ed need. The 8002programwas amendedw1ththe
passage of the Depamnent of Defense Authonzatlon bill in December 2012 - the effects of the formula changes
have not yet been determined. The amendment only applied to FY”13 and ‘14, meaning the language must be
extended for it to apply to FY’ 15 and all succeeding years.

e The money is appropriated through the Labor HHS - Education Appropriation Blll

Py SE A e = LS DL S =

Wﬁﬁ oste CIen of all education programs, as the money iswi

nent of nk accounts, avoiding administrative costs at the state level. In
some cases the funds are w1red toa county adnumslranve unit for disbursement to the school district or in the
caseofa dependent school district (doesn t posses the authonty to tax directly) to the city or county treasurer.
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Sent: Wednesday, April 17, 2013 2:33 PM

To: Travis Sweeney

Subject: Re: previous item

Hi, Travis,

Ab, if you'd send what you sent to Joyce (as opposed to the notification), that would be
good. Tara was not too thrilled about that new item, and for the amount of work involved,
I can't say I blame her.

Dan

From: Travis Sweeney <iraviss@fre6.k12.wy.us>
To: dhudson82520@yahoo.com; 'Nina Garland' <ngarland@fremont21.k12.wy.us>; 'Dave
Rushforth' <daver@frémonti4.k12. wy us>; ‘Johnathan Braack' <jbraack@fremont38.k12.wy.us>

Subject: RE: previsus-ite — 7155 email sent 4'/17/5 l
Dan, a & ’%Oa/ff’lﬂel{‘f’ notes

s ) /1 _‘ d C/\ ”ﬁ
Here is what | sent to Mrs. McKinley and below is her response, so | don’t think you need to
worry about the tax assessor. Let me know your thoughts. mOf‘ 0/490 ’ ///e//{'fgé

Thanks, n CQﬁed) )

Response from Mrs. McKinley:

Hi Mr. Sweeney,

this time. Thank you for such a good job. Joyce

Joyce R. McKinley
Program Specialist
Impact Aid Program
202-260-2227

Fax: 202-205-0088
Joyce.McKinley@ed.gov

Travis Sweeney, SFO

Business Manager

FCSD #6 Wind River f/)”'dm -kéu‘ﬁ D};”ﬂel 0
(307) 856-7970 x 304




[image: image5.jpg]Afo/’wmf}x C
PE

--—--—-- Forwarded message ---——----

From: Clapp, Diana <dianac@fre6.k12.wy.us>
Date: Sun, Mar 30, 2014 at 8:11 PM

Subject: Fwd: Voucher 8003-60-WY-2014-2105-1
To: "Lake, Linda" <lindal@fre6.k12.wy.us>

Whewo0000

Diana Clapp

Superintendent ~ -
—>>Fremont Co. School District #6 To 7‘7115 e Dspci

307-856-7970 Opt. 1

e Forwarded message ----------
From: Rempson, Ulyssa <Ulyssa.Rempson@ed.gov> ﬂt)' ment fwcc/ﬁfd

Date: F 2014 at 10; y 4 _
SubjectVoucher 8003-60 105-1 3/281 {:’-—
To: "dianac@fre6.k12.wy.us" <dianac@fre6.k12.wy.us> nwot quite

lyr. lates-

A voucher for your school district's Impact Aid payment is attached. For all
vouchers, you should see two PDF documents: the voucher, and the text that
normally is printed on the reverse side of the voucher. For overpayments, 40%
LOT payments and construction formula payments, you will see additional PDF
documents.

If you have a question about this payment, please contact the Impacthid
Program at the U.S. Department of Education and ask to speak with your state
analyst. Please telephone us at (202) 260-3858, or contact us by e-mail at
Impact.Aid@ED.gov.

For problems with this e-mail message or its attachments, please reply to the
original sender. Thank you.

Attachments Enclosed.
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U.S. DEPARTMENT OF EDUCATION Voucher Numbers Fiscal Year Date
OFFICE OF ELEMENTARY AND SECONDARY EDUCATION 312904 2013-5 L/>E m_
IMPACT AID PROGRAM - ;
WASHINGTON, D.C. 20202-6244 Total ADA Total Membership | Application Number
- % 421.83 453 60-WY-2013-0705
VOUCHER FOR IMP. AID SECTION 8003 PAYMENTS .
& Type Total Current Expenditures
Vi El
(TITLE Vil of the Elementary and Secondary Education Act) 10,041.0 Generally p. District $9,698,000.00
j‘l Grantee
DUNS Number:  18-243-1239
Payee

DUNS Number:  18-243-1239
PR/Award#: S041B-2013-5670

Fremont County School District #38
Attention: Ms. Connie Gay

445 Little Wind River Bottom Road PayType: interim
Arapahoe, WY 82510
County: Fremont
Negotiated Ratio Attendance Ratio = Prior-Year ADA / Prior-Year Membership LOT% = TCE% + Membership%
0.93120 = / 445 100.00% =  4148% + 75.94%
SECTION 8003(b) BASIC SUPPORT PAYMENT LOT Percent Paid: 80.0000%
Category Membership ADA Welght WSu Max BSP Full LOT Prorated LOT
(A) ) 0 000  1.00 0.00 $0.00 $0.00 $0.00
(A) (i) 0 000  1.00 - 0,00 $0.00 $0.00 $0.00
(B) 0 0.00 1.00 0.00 $0.00 $0.00 $0.00
(C) 344 320.33 1.25 400.41 $4,020,516.81 $4,020,516.81 $3,216,413.45
)Y0) 0 000 020 0.00 $0.00 $0.00 $0.00
(D) (ii) 0 0.00 0.20 0.00 $0.00 $0.00 $0.00
(E) 0 0.00 0.10 0.00 $0.00 $0.00 $0.00
(F) 0 0.00 0.05 0.00 $0.00 $0.00 $0.00
(G) () 0 000 005 0.00 $0.00 $0.00 $0.00
(G) (ii) 0 0.00 0.05 0.00 $0.00 $0.00 $0.00
8003(b) Total 344 320.33 400.41 $4,020,516.81 $4,020,516.81 $3,216,413.45
(A) (i) 0 000  1.00 0.00 $0.00
(B) 0 0.00 1.00 0.00 $0.00
(C) 49 4563 1.00 4563 $47,911.50
(D) (i) 0 0.00 0.50 0.00 $0.00
(D) (ii) 0 0.00 0.50 0.00 $0.00
8003(d) Total 49 4563 CWD Rate Paid: $1,050.00/WSU $47,911.50
8003(d) Maximum: 8003(d) Reduction
_§003(e) Hold Harmless 5092
8003(b)(2) Heavily Impacted Local Educational Agency:
8005(d)(2) Late Applicant 10% Payment Reduction $0.00
8007(a) Construction - Indian Lands
8007(a) Construction - Uniformed Services $0.00
Other(1) $0.00
Other(2) $0.00
Other(3) ‘ $0.00
Total Payments Summary $3,264,324.95
Prior Payments for this Fiscal Year $2,586,030.41
Overpayment $0.00
Amount Certified for Current Payment this Fiscal Year $678,294.54
Deductions for Prior Overpayments 2013: 8003b, $361,565.15. $361,565.15

IAmount of Payment to Applicant $316,729.39
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Robin E. Robinson, MS.M., M.ED., CDFM

Group Leader, Program Operations Group, Impact Aid Program

Office of Elementary and Secondary Education

U.S. Department of Education

400 Maryland Avertue, S.W., LB], Rm. 3C-105, Washington, DC 20202-6244
Robin.Robinson@ed.gov

Phone (202) 260-2304; FAX (202) 205-0088

To: OESE pact-Aid;-Lott;-Alfred
Cc: Barthmaier, James; dhudson82520@yahoo.com; McKinley, Joyce;
Hall, Marilyn; Robinson, Robin :

k3

Good Morning,

Attached for your review is the file containing the State of Wyoming's 2010-
11 computed Local Contribution Rates for fiscal year 2014 funding. All
applicants met the maintenance of effort requirements when comparing
fiscal year 2011 state and local effort to fiscal year 2010.

Please contact me if you have any questions.
Sincerely,

Kimberly Morrow

Wyoming Department of Education

Phone: 307.777.6000
kimberly.morrow@wyo.gov

E-Mail to and from me, in connection with the
transaction

of public business, is subject to the Wyoming Public
Records

Act and may be disclosed to third parties.

Reply, Reply All or Forward | More

& McKinley, Joyce Good Afternoon, I'm also in Apr 1, 2013

Me - Forwarded Message -—-- From: "Mck Sep 18, 2013
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